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In 1988 UNESCO ranked Anton Semenovich Makarenko (1888 — 1939) as
one of four educators who most significantly influenced the world's pedagogical
thinking in the 20th century. This is not only because his concept of Collective
Education was the official educational theory of socialist countries, but also because
numerous educators in non-socialist countries were inspired by his ideas. For
instance, Makarenko’s works were first translated into Japanese after WWI1 (1950s),
when Japan was going through the democratization process under the U.S.
occupation. According to the education scientist Toshihiko FUJII (1934 - 2008),
Japan is one of the capitalist countries that has been strongly influenced by
Makarenko's ideas (Fujii 1988).

In countries such as East Germany and the Soviet Union, Makarenko’s
pedagogy was regarded as “innovative” for its polytechnical aspects. In the case of
Japan, the affinity between Collective Education and the Japanese industrial culture
has been mentioned by scholars like Salimova (1992, cited by Frolov 2006, p.149.).
A report of a Makarenko Seminar conducted by Sadao Ikeda at the Wako University
in 1986 also describes that the participating Japanese students valued the productive
work in Makarenko’s commune. They read Makarenko’s novel “Flags on the
Battlements” and, reportedly, especially appreciated scenes in which pupils felt pride
and joy from producing goods (lkeda at el. 1986, p.20, 26).

In general, however, Makarenko’s pedagogy has been more strongly
associated with classroom organization rather than polytechnical education in Japan.
One of the most prominent teachers of Collective Education in Japan was Chuji
ONISHI (1930-1992). He was a junior high school teacher and was called the
Japanese Makarenko. In 1954 he established a learning group among teachers. They
read Makarenko’s "Pedagogical Poem," watched the movie of the "Pedagogical
Poem," discussed and constructed their ideal image of teacher together and tried to
put Makarenko's inspirations into practice. For example, in comparing the teachers’
handbook “Introduction to Collective Education” (1964) written by Onishi and
Makarenko’s novels, it becomes apparent they contain similar activities designed to
foster a students’ collective, including collaborative group tasks and the
implementation of mutual accountability among students.

In the 50s and 60s, there were around 60 pupils in a classroom in Japan
(MEXT 2010). This critical situation explains to some extent why school teachers at
the time were desperately searching for “innovative” teaching methods that could be
used as a means of combating post-WW?2 poverty and chaos. According to
Fujii,teachers who no longer trusted the prewar-style militaristic and authoritarian
education, but were also dissatisfied with the American style of child-centered and
individualistic education, became enthusiastic about Makarenko's pedagogy. This is
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because Japanese Makarenko advocators saw his pedagogy as a middle way, as a
good mix of the disciplinary education and students’ autonomy (Fujii 1988).
Collective Education based on Makarenko's ideas spread through conferences and
meetings of the teachers' union in the second half of the 1950s and in the 1960s.

At the same time, from the late 1960s criticism of collectivism education grew
louder. One of its opponents was Tokuo KATAOKA (1975), an educational
researcher/sociologist, who criticized Collective Education’s emphasis on discipline
or external homogenization and believed it would suppress individual freedom and
creativity. This is partly because many teachers simply adopted it as a method of
classroom organization, which it was effective for in practice. As a result, Collective
Education became merely a means of control in many cases. The aim of the initiators
of collective education was, however, to encourage pupils to act autonomously and
in solidarity so that they could create more freedom and opportunities for
themselves. Nonetheless, the liberation of the children from the authority of teachers
seems to have caused uncertainty and confusion among the latter. In the teachers’
magazine ‘“Seikatsushido (Life-Guidance)” teachers discussed the tension between
freedom and discipline. On one hand, teachers underlined the importance of
liberating children from any power relations and creating an atmosphere in which
children could express their opinions freely (1959, No. 4, p.24; 1962, No. 33, p.19).
On the other hand, they doubted whether the liberation from school rules would
necessarily lead to student autonomy. In this context, proponents of Makarenko often
cited him as saying that one should regard the self-discipline of the group not as a
“suppression of freedom” but as a “prerequisite for freedom” (1963, No. 48-51).

In short, it appears Japanese school teachers have found Makarenkos’
pedagogy (Collective Education) “innovative” due to its effectiveness in classroom
management, as well as what they perceived as a good mixture of self-disciple and
students’ autonomy in organizing school activities. Furthermore, although the
polytechnical aspect of the Collective Education did not attract much attention in
Japan, the solidarity-based responsibility cultivated though various group activities
of the Collective Education seem to have well-suited Japanese industrial culture,
explaining its adaptation in the country.
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A.MAKAPEHKO IIPOAOBKY€ HAIUXATHU ITIEJAT'OI'IB CBITY:
CTYIl 3 TPELII

Jiuex H.IL
Kuie, Ykpaina

HayxoBwuii iHTepec 10 MocTari, 1/1ei, BAXOBHO1 CIIA IIIMHKA HAIIOTO BUIATHOTO
negarora Aurona CemeHoBnua MakapeHka B MeHe chOpMyBaBcs IlI€ HANPUKIHII
XX CT., KOJIK po3noyajia BUBYATH HOro TBOPH, Oiorpadito, CycniibHO-ICTOPUYHUN
KOHTEKCT mepebiry meAaroriuHoi JisiabHOCTI. 30uparoyd W IHTEpHpEeTyIUH
PI3HOIUTAHOBI CTY/II1 3 AHTJIOMOBHOT'O MaKapeHKO3HABCTBA, JINIIIA apTyMEHTOBaHUX
BHUCHOBKIB TPO CBITOBE MOIIMPEHHS KIIOUOBUX i7edl A.MakapeHka Moo NUIAXiB
MOBEPHEHHS CYCH1JIBCTBY MOJIO/1, YMOBHO «BTPAY€HOI», COLIAILHO 3aHEeA0aHOI HUM
BHACTIZIOK pPYWHIBHUX TPOMAJICBKHX KaTacTpod. Ame 3aiiiCHEHEe JOCIiKeHHS
XPOHOJIOTIYHO 0OMEKYBAJIOCS MUHYIUM CTOJITTSIM, TOMY PIIIEHHS MPO TOIAJBIIHIA
MIOIIYK, 30upaHHs, aHasi3 3apyO1’KHUX Marepiais, IIPUCBAYCHUX
CIIPUNHATTIO/HECIPUNUHATTIO, OI[IHKAM MOr0 BHUXOBHOI CHAAIIMHU OYyJO IIJIKOM
3aKOHOMIPHUM 1 BMOTHBOBAHHM.

OKpiM CyTO JIFOJICHKOTO 3aI[IKaBJICHHS, /IO JPKEPEJIbHUX TMOIIYKIB CIOHYKAIOTh
nBi mim. [lo-mepiie, 3’sacyBatv, uM HasiBHa moctath A.MakapeHka y CBITOBOMY
ocBiTHROMY nucKypci XXI CT., KOJIM «Tak», TO AKI TEHJEHIIi MO BiJHOIICHHIO IO
A.MakapeHka Ta HOro MNpPHUHIMIIB BUXOBAaHHA ¢ pecormianizamii  MoJoi
crioctepiratotecs. [lo-apyre, abu A0Ka30BO CTBEPKYBATH, IIO 1M’ YKPaiHCHKOTO
riejIarora He MOBUHHO OyTH BUKUHYTO 3 TaM STI YKPaiHCHKOTO HApOIy, YAIM CHHOM
BiH OyB 3a MOXO/KeHHSIM. BOHO Barome B CBITOBI# cdepi OCBITH.

VY 3B’s13Ky 13 3a3HaYEHUM, 3B€pPHEMOCS J0 HEB1JIOMOTO JIOCI, 30BCIM OJIM3bKOTO
B yaci (2021 p.) mpukiany MakapeHko3HaBuoi po3Biaku 3 I'pemii. Lle crarrs
«3acTocyBaHHS ~ TeNaroriyHux  OpuHoumiB ~ A.MakapeHka y  BUXOBaHHI
HETOBHOITHIX GiKEHIIB'» mnpeacTaBHUKiB YHiBepcuTeTy Apucrorens (CanoHikn)
A.Bentypica, I1.Kymuanoca, A.Kagorny, I1.Apanorny, B.KaBapiny, ony0iikoBana B
rpeubkoMy xypHaii «Jliamoru. Teopist 1 mpakTHKa y raixy3i OCBITH 1 BUXOBaHHSI.

1 4 o e . . cu

Wnetbes niTen-01KeHINIB, K1 3 HETIEBHUX MPUYNH, BUMYIIICHO JIUIIWINACS B UYXK1H I HUX
KpaiHi 0e3 CympoBOAY, OIMIKH ONH3BKUX JOPOCHHX. [[7s CKOpOueHHS Ha3WBaTUMEMO iX
«HETTOBHOJIITHI O1KEHITI».
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