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— Grupy, ktore funkcjonuja w najblizszym otoczeniu rodziny;

— Instytucje, ktore w konkretnym zakresie mogg wspomoc i usprawni¢ funkcjonowanie
rodziny oraz umozliwi¢ jej godng egzystencje [3, s. 90].

Praca na zasobach zaktada przekonanie, ze ludzie sg bardziej sktonni do zmiany, jezeli s
podmiotami zaangazowanymi w ten proces, anizeli przedmiotem zamian inicjowanych przez
innych. Pozwala to na poszukiwanie w kazdej osobie i w kazdej rodzinie zasobow. Takze
trudne, traumatyczne do$wiadczenia moga by¢ bolesne dla jednostki. Mimo to moga stanowié
zrodlo wyzwan 1 mozliwosci. Warto zatem dazy¢ do tego, aby pracownicy socjalni w miare
mozliwo$¢ jak najlepiej poznali swoich klientéw. W tym sposobie podej$cia do pracy z
rodzing, pracownicy socjalni moga zacheca¢ klientow do definiowania wilasnego S$wiata,
problemow, aspiracji i zasobow, dzigki ktérymi beda potrafili zmierza¢ do przysziosci, ktorej
by sobie zyczyli. Klient — rodzina zachowuje w ten sposob kontrole nad swoim zyciem poprzez
aktywowanie zasobow osobistych [1, s. 15-16].

Wykorzystujac zasoby systemu rodzinnego i jej cztonkdéw pracownik socjalny powinien
oddziatywa¢ wielostronnie. Z kolei metody pracy z rodzing charakteryzuje to, ze bazuja one na
zasobach calej rodziny lub jej poszczegodlnych cztonkdw.
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DIGITAL STORYTELLING IS A TOOL OF CREATIVE DEVELOPMENT
IN HIGHER EDUCATION
Leshchenko Mariya (The Jan Kochanowski University in Kielce, Poland)
Tymchuk Larysa (Kyiv, Ukraine)

Digital storytelling technologies are widely used in higher education systems in English-
speaking countries. Digital storytelling courses are offered in the curricula of a number of
foreign universities. In Ukraine, the problem of using digital narratives in educational practices
is learnt by the scientists — representatives of the innovative educational field — digital
humanistic pedagogy [1; 2; 3].

Digital stories encourage students to become content creators, not just consumer. By
combining images, music, text and voice, digital stories can be created in all areas of content
and at all levels, including 21st century skills of creation, communication and collaboration.

The origins of the digital story can be found more than a century ago, when the first films
appeared. But the opportunity to create your own films arose only with the development of
digital technologies, software, websites and applications. These new technologies allow people
to become a creator of a digital narrative. Digital storytelling can be defined as the process by
which different people share their thoughts, feelings, and emotions with other people through
modern digital tools, including digital cameras, digital voice recorders, iMovie, Windows
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Movie Maker, Final Cut Express, and WeVideo. It’s no exaggeration to say, that digital stories
in the form of videos and photos have become one of the main means of communication both
personally and globally through the use of YouTube, Viber, WhatsApp and other websites to
share videos.

Digital storytelling can also be defined as the modernized ancient art of narrative,
complemented by digitized still and moving images and sound. Modern technologies expand
the possibilities of creative expression of people.

If we integrate the technology of creating digital stories in the learning process, then this
modern didactic tool can be used to develop the creative abilities of students in the course of
mastering the content of various disciplines. Students can work individually or together to
create digital stories, upload them to the Internet and share with the global community.

Digital stories can also be made in the form of multimedia presentations that combine
various elements in the structure of the story: text, images, video, audio and interactive media.

To make digital narration more interesting and varied, students could combine several
available operations:

1. Writing. It is used not only to tell stories verbally, but also for:

— signing images or videos;

— creating of titles, both the whole narrative and individual subsections;

— editing links;

— highlighting narrative elements using bold, italics, font changes, etc.

2. Sounds. They can take the form of background music, but also, for example,
recreating the sounds of the surroundings, recording someone’s speech.

3. Still images: photos, illustrations, reproductions of paintings and works of art. An
important visual element is the development of the graphic layout of the website or
presentation.

4. Films and other moving images; among others in the case of digital narration in the
form of video, it is possible to animate static visual elements (zooming, smudging, etc.).

Digital storytelling also could be defined as the art of using multimedia resources, such
as graphics, audio, and video, to tell stories from a unique and creative perspective. Students
can realise their creativity to synthesize their learning with personal experiences, or even bring
their own stories to life.

Digital storytelling projects can feature historical recaps, fictional stories, or personal
narratives. To complete any of these projects, students will need the following materials: movie
and sound editing software with capabilities for importing, storing, and editing, a storyboard
graphic organizer, and image copyright and licensing information.

Giving students a creative way to retell stories from their own lives is one of the benefits
of incorporating digital storytelling into your classroom. In this project, students will begin by
brainstorming events from their past, build a storyboard to tell one story, collect multimedia
that represents parts of the story, and find music that accurately reflects the mood and tone of
their story. They will also gain experience with writing their script, narrating, and utilizing a
multitude of technology skills.

To successfully complete digital stories, it is important to provide recommendations for
students:

e Think about what you want to say.

e The primary element of any digital narrative is its script. It is a plan of the
arrangement of individual components of the narrative and stages of presenting the story. For
the narrative to succeed, the script must be thought out and consistently implemented.

e Adapt to time restrictions. Try not to bore the recipient with a lengthy narrative.
Remember also how much time you can devote to creating it.

e Plan your activities accordingly.

e Make turning points. Diversify the narrative by highlighting some of its moments.
They will attract the attention of the recipient.
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e Remix. Surprisingly juxtapose elements known to the recipient.

e Ensure the quality of the materials. Make the narrative enjoyable.

e Try to be original. Get inspired by many different materials. Have an idea for your
story.

The interest in digital storytelling comes from estimating its value in the use as a means
for reflection and creative expression. Digital stories serve as a popular pedagogical tool
employed by educators from many fields working with students

of all ages, educational background and ethnicity. The significance of digital story telling
is affirmed by reaching back to the roots of storytelling and modernized by the multi-
dimensionality digital context. Narrative digital orientation to teaching and learning begins
with the recognition that narrative is a fundamental structure of human meaning making.
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®OPMYBAHHSA ITPEJMETHHUX KOMIETEHTHOCTEM 3 BIOJIOT'Ti
3ACOBAMM ITPUPO/IU
I'anon C.B., CmipHnosa K.€.
(ITormasa, Yrpaina)

[Ipobnema oxopoHu (iTOPIZHOMAHITTS, PAIIOHATLHOTO BUKOPUCTAHHS Ta BIIHOBIICHHS
pOCIIMHHMX 0araTCTB, Ha CBOTOAHI, B YMOBax [eJaji 3pOCTAlOYOro TEXHOTEHHOTO 1
AQHTPOMIYHOTO BIUIUBY Ha JOBKULIS BHUMarae riIHOOKOTO BHBUYEHHS CY4YaCHOTO CTaHY
NPUPOJHUX POCIMHHHUX YIpyMOBaHb. AJDKE CIIOCTEPIraeTbcs CTiMKa TEHAEHINS 100
3MEHIIICHHS YMCEIBHOCTI 0ararboX BUIIB POCIUH MPHUPOAHOI (IIOPH, IO € BTPATOIO HE JIUIIIES
IUIsL HAyKH, aJie 1 U1 CYCIiIbCTBA B LiToMy. ToMy 030pO€HHST MOJIOJOTO MOKOJIIHHS 3HAHHAMHU
B3a€MO/Iii CUCTEMH WIIOAMHA-TIPUPOA» € OAHUM 3 HAWBAXJIMBILIMX 3aBJaHb CYy4aCHOI IIIKOJIH.
AJDKE TUTBKH €KOJIOTTYHO TPaMOTHA MOJIOJIA JTFOJIMHA 3MOKE TTOOY/TyBaTH CBOE KUTTS TakK, 1100
PO3BHBATHUCS B TAPMOHII 3 IPUPOIO0, & HE IIKOAWTH 1 iif, 1, B TIepIry 4epry, codi. Y 3B 53Ky 3
UM 030pO€HHS YYHIB BiJMOBITHUMH KOMIIETEHTHOCTSIMH € OJIHUM 3 MEPIIOYEePTOBUX 3aB/IaHb
IMIKUTBHOTO Kypcy Oiosorii. OcHOBOIO HaOyTTS 3HaHb € (OPMYBAaHHS 3arajlbHUX Ta
MPEAMETHUX KOMITETEHTHOCTEH. MOKIIMBOCTI IIKUIBHOTO Kypcy Oiosorii B ikt chepi €
6e3mexxHuMHU. Tomy MeToro Hamoi poOOTH 1 € PO3KPUTTA MOXIUBOCTEH (popMyBaHHS
MpeIMETHUX KOMIIETEHTHOCTEH 3 OioJorii 3aco6aMu TPUPOIH.

Hocmimxyroun  aeHapodaopy mnapky imeni Ilanaca MupHoro «3eneHuil Tail» B
M. [lonraBa, Mm, B TMepHry 4depry, 3BEpHYJIM yBary Ha MOXIIHUBOCTI BHUKOPHUCTAHHS
NPEJCTaBHUKIB ACHAPO(IOPH Al HAOYTTA YUHAMHU 3HAHb 3 po3ainy Oionorii «PocauHm» Ta
MPaKTUYHUX BMiHb 1 HABUYOK, IKi 0 BOHU B MailOyTHROMY 3MOTJIM BUKOPUCTATH B KHUTTI. Taki
3HaHHS € OCHOBOIO HE TUIBKH €KOJIOTIYHOTO BUXOBAHHS, a 1 (OPMyBaHHS PI3ZHOTO THITY
KOMITETEHTHOCTEH: MPEIMETHHUX, MPAKTUYHUX, JOCITITHAILKHX Ta iH.

Buxonsuu 3 TOro, 1Mo «KOMIIETEHTHICTh — I1€ Ha0yTa B MPOIleci HaBYaHHS IHTETpOBaHa
3MaTHICTh YYHS, y CKJIaJl SKOi 3HAHHsS, YMiHHS, JOCBiJ, I[IHHOCTI 1 CTaBJEHHS, IO MOXYTh
[IJTICHO peai3oByBaTUCs Ha MpakTuili [1, 2], i HaKpecIIoThCA NULIXU il popMyBaHHS. Y
JlepxaBHOMY CTaHAAPTI 3arajibHOi CEPEAHBOI OCBITU MOHSTTS «IIPEAMETHA KOMIIETCHTHICTH)
MIPOCIIIKOBYETHCA Y BCbOMY 3MicTi. BoHa o3Havae «iijlicHe OCOOMCTICHE YTBOPEHHS, IO





